Developing Well-Being
Focused Education Ecosystems:

Towards One Earth, One Family, One Future

AUGUST 2023




BACKGROUND

7KH * S QWHUIDLWK )RUXP ) R2HUV DQ DQQXDO
a network of religiously-linked and spiritually-inspired institutions

and initiatives engage on global agendas. The G20 Summits are a

critical time and place where priority global issues are considered.

Thus, the IF20 builds on the vital roles that faiths and beliefs play in

ZRUOG D2DLUV UH®HFWLQJ WKHLU ULFK GLYHUVLW
values. For the IF20, interfaith-inspired actors include interfaith and

intercultural organisations, religious leaders, scholars, development

and humanitarian entities, and business and civil society actors.

The IF20 Education Working Group (IF20 Edu WG) is a collaborative group of partners who
are interfaith-inspired actors. By interfaith-inspired actors, we refer to organisations whose
practices and approaches are underpinned by commitments to core human-values inspired
by faith, religion, and spirituality.

7KH ,) (GX :* SDUWQHUV PHHW \HDU URXQG WR UH®HFW RQ WKH UH
theme, and identify key areas of concern in education, with a view to developing a policy

brief including recommendations for education leaders and policymakers for systemic

transformation. Briefs intend to highlight the positive contributions from intercultural/

interfaith-inspired actors to educational practice, formal, informal and non-formal,

especially in the context of supporting the needs of the most vulnerable.

The process leading to this policy brief includes a systematic desk review, dialogue

with international educators and students, consultation with G20 country policy

makers, and discussions with interfaith leaders during the IF20 annual forum. The policy
recommendations are illustrated by examples of practice selected from the work of
interfaith-inspired actors, including those of IF20 Edu WG partners.

JRU XQGHU ,QGLDoV 3UHVLGHQF\ WKH * oV WKHPH LV nOne Earth, O
to advance the equal value of ALL life, and the interdependence and solidarity amongst

human communities and other beings on our planet. The theme also recognises our shared
UHVSRQVLELOLW\ IRU WKH ®RXULVKLQJIRRIVS3BUMWQWXDQGE OXWMNKOH JBE
to education are the highlighted priorities by the host country India, which include raising

awareness of the equal value of all persons, our interconnectedness with other beings,

inclusion and continued commitment to the SDGs.

The practical recommendations in this brief are intended to spark dialogue with decision-

makers who have the responsibility for developing and shaping educational policy at local,

QDWLRQDO DQG WUDQVQDWLRQDO OHYHOV 7KH EULHI PD\ DOVR R?2}t
and leaders of communities, including faith, interfaith and non-faith communities.
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CREATE DEDICATED CURRICULUM
63$&(6 )25 :+2/(03(5621
LEARNING

Enrich curricula by integrating and co-creating elements

and contents aimed at cultivating cognitive, social,

emotional, ethical, creative and spiritual qualities.

SHIFT TOWARDS COLLABORATIVE
APPROACHES TO EDUCATIONAL
EVALUATION

Actively seek opportunities to move away from
standardised high-stakes testing towards relational,
learner-focused, and collaborative alternatives.

EXECUTIVE SUMMARY e

Global education systems need to provide high-quality (0% (' $ (/1 O % (,1* 6(16,7,9(¢
learning experiences that support children and young AND RELATIONAL ORIENTATION

SHRSOH WR ®RXULVK KROLVWLFDOO\ PbQ EcEAWRING FXUUHQW DQG
IXWXUH JHQHUDWLRQVo DFWLYH UHVSRBRYHELID\RY\GIRMUBBLWERQDO WHDFKHU FHQ

more resilient and sustainable societies. This requires towards relational, dialogic, human-centred practice,
concerted political will, increased awareness of our including intercultural/interfaith/inter-worldview
interconnectedness, and coherent cross-boundary learning.

actions towards transforming education.

Schooling typically focuses on quantitatively °

measurable academic outcomes. This focus has

inadvertently resulted in an emphasis on competition, PROVIDE EDUCATORS WITH

individual successes, and exclusion, at the expense of PROFESSIONAL DEVELOPMENT AND
the social-emotional, intellectual, ethical, creative, : ( /10 % ( ,1* 23325781,7, ( 6

andspl.rltual GLPHQVLRQV RI D FKLOGoV GH(Y&WF—PI-HR/\MM%UV DQG VFKRRO OHDGHUV«
well-being. to support whole-person learning, collaborative

7R DGYDQFH WKH * oV YLVLRQ RI One EHAI¢HORa elational pedagogy as facilitators
One Future VXSSRUW WKH 81 6'*V DQG FROUMENE wH
WR LQQRYDWLYH VROXWLRQV WR WKH VLIJQL-FDQW FKDOOHQJHV

confronting humanity at this time, it is imperative that e

education prioritises the well-being of all learners and

their holistic development through human-centred, "(9(/23 1&/86,9( 08/7 o6 (&725%
inclusive, relational, and caring approaches. EDUCATIONAL ECOSYSTEMS

This will necessitate a systemic shift. Hence this Formally embrace families, interfaith-inspired actors,

SROLF\ EULHI SURYLGHV -YH SUDFWLFDQ@VLO®WEURWKHK IVRFSHWHO DFWRUV WR IR
UHFRPPHQGDWLRQV DV WKH -UVW VW ralid\zso&daritvaﬂ CWEEB[D@WIUWiERt@t nurture
towards a well-being focused education system: proactive global citizens.
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INTRODUCTION

7TKH * oV W KHPH One Earth, One Family,  The call for partnership between interfaith-inspired

One Future recognises the interconnected nature actors and educational institutions, formal and non-

of human challenges, and likewise highlights our formal, has been sounded across global forums,

VKDUHG UHVSRQVLELOLW)\ IRU D FR P BtR§IN® RXitddekatve @ dcus on our shared

life on this planet. It particularly calls to the fore humanity, common ethical values and solidarity across

two important partners in advancing the vision of the boundaries of faith, culture, worldview and nation. *

oneness: interfaith-inspired actors and education With the support of interfaith-inspired actors, education

institutions. Both are key to deepening an awareness FDQ EHWWHU HQDEOH KXPDQ ®RXULVKLQJ W
of our global and local interdependence, forging present and future generations in collaboration to

multi-dimensional collaboration, fostering innovation, address global crises in creative and innovative ways.

and inspiring responsibilities. They are also at the core Through the provision and care of interfaith-inspired

of translating concerted political will into practical actors, the most vulnerable in our communities can have

actions in global societies. EHWWHU DFFHVV WR HGXFDWLRQ DQG FDQ

from educational opportunities.
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(/110 % (,1*
EDUCATION: WHY WE
NEED A SHIFT

In order to face the complex challenges and crises faced
by humanity in the 21st century, education must nurture
the well-being of children and young people, enabling
them to develop the important qualities and capacities
to positively transform global systems and build a
brighter future for all.

However, schooling often exclusively emphasises
knowledge, facts, and memorisation to the detriment
of the crucial social, emotional, ethical, cognitive,
creative, and spiritual elements of learning and whole-
person development of children and youth. Such an
approach to schooling precipitates and perpetuates a
reliance on high-stakes testing, which tends to be used

WR GL2HUHQWLDWH VWXGHQWVo H[DP

basis for selecting candidates for further education,

or identifying suitable employees. 2 In doing so,
transformative learning processes are neglected. This
narrow educational objective reinforces deep social
inequalities, fails to nurture the holistic well-being of

)2 & 86 (

The severe exacerbation of the youth mental health

epidemic by the COVID-19 pandemic is amongst

WKH IDFWRUV WKDW FRPSRXQG WKH Ha2HFW\
stressful social realities of many deprived children and

young people.® 7KH GL FXOWLHV H[SHULHQFHG E\
children and young people include neglect, parental

violence, poverty, and hunger, leaving them at greater

risk.1® Furthermore, a recent study found that two thirds

of students in some parts of the world are experiencing

NZRUU\LQJ OHY HOk RumhenoicHiNMréro

and youth experiencing anxiety, depression, loneliness,

and withdrawal is more than twice as high as before

COVID-19 in some G20 countries!?

'"HVSLWH PDNLQJ XS PRUH WKDQ KDOI RI WK
population, *3 children and young people are not yet

being fully engaged as agents of positive change nor

as decision-makers. In schools, young people often

experience little agency over their own learning

prdddsdE AmiRIQ Fakély eRgégd¥ Kdtiecision-makers in

terms of their learning needs and preferences. This has

OHIW PDQ\ VWXGHQWY IHHOLQJ G'LVD2HFWH (

'"HVSLWH WKH 810V UHFRJQLWLRQ RI WKHLU
climate crises, young people are rarely encouraged and

FKLOGUHQ DQG \RXQJ SHRSOH DQG H supeoriedHe/beesmeeadersoporraeiestivefigure.

mental ill-health. 2

"LWKLQ WKH *

For instance, in the context of the climate emergency,
RYHU Rl JOREDO \RXWK UHSRUWHG IHHOL

FRXQWULHV WKH GHWBgRH RN W@ HiP H BYhiE Rdgainst shackdrop

KLJK VWDNHV WHVWLQJ RQ FKLOGUH Q wA&QGwdRNW K ¥sun&idsQi®ndt Ebk& young

are well-documented. * This is because when test scores
and grades become the primary objectives of education,
learners do not learn to learn, but merely study to pass
tests. When tests are high-stakes, the grades serve to

people in national development or poverty reduction
plans,*® only 1.65% of parliamentarians globally are

in their twenties, *” and globally, voter turnout for the
18-25 demographic is consistently lower than other age

GHWHUPLQH D \RXQJ SHUVRQoV YDOXHyfRR ¥RFLHW\ WKHUHE\

relegating the value of education to the measurement
of test-performance, rather than appreciating the value
of education as learning and well-being. As such, quality

Bringing these challenges and crises together, it is
clear that there is a deep need for education systems

Rl OHDUQLQJ VX2HUV WHDFKHU FHQWw toshift tpwardsyhg fopuw of Rufuiing ¢hildeen and
YHUWLFDO VW\OHV RI SHGDJRJ\ GRPLQBWRJ SHBSYNKHKRFLVWLF ZHOO EHLQJ (G
PHQWDO LOO KHDOWK GLVD2HFWLRQ [egasied asagiiticaband indisgepsaple qatalyst for

exacerbated.

Indeed, globally, there has been an epidemic of mental
ill-health and related disengagement and feelings of
disempowerment among children and young people,
especially those who are most vulnerable. ® For example,
in the latest global OECD study, a quarter of all

students were considered to have poor levels of school
engagement.® |, Q
cited as the most commonly felt emotions in relation

to school in the US.” Furthermore, disengagement from
school leaves the most vulnerable children and youth
prone to exposure to violence and extremism. 8

(9(/23,1% ((/IO%(,1* )2&86(" ('8&$7,21 (&26<67(06 72:$5'6 21( ($57+ 21( )$0,/< 21( )8785(

enabling global societal well-being, equality, and
inclusion.*® Education can equally become the space and
process through which children and young people learn
to collaborate, experience interdependence, and take
responsibility for transformative action in the world,

thus promoting the G20 2023 vision of “One Earth, One
Family, One Future”. There is now a resounding call for a
new social contract wherein education is regarded as a

NVWUHVVo DQG nERUHArH elefdridii the transformation of our future for

the better. 2°

5(&200(1'$7,216 )25 358& &3+ $&721 6



SUPPORTING G20 2023
AGENDA: THE ROLE OF

of alternative, progressive, and human-centred
educational models. 26 These educational practices
tend to prioritise nurturing whole-person learning and

, 17 ( 5 ) $ , 7 + 6 , 163 , 5aiz(ea'1wareness of well-being as holistic, rooted in the

ACTORS

Faith and religious communities encompass the majority

relational bonds between humans, nature, and the
transcendent. 2 As observed by a recent Harvard study,
collaboration with interfaith-inspired actors can support

RI WKH SODQHMWYGSWREOH * oV YLVLHEXFDWRUV LQ IDFLOLWDWLQJ VWXGHQWVo
KDV URRWYV LQ IDLWK n9DVXGKDLYD .Xel-Reng pxmasigg ghildrapyeuth and their families
Earth, One Family, One Future n LV GUDZQ IURP WeR!@tease, loved, and cared for.*

DQFLHQW 6DQVNULW WHIW RI WKH 0DKR &= DGk 5 Ruiar refePatt i hlithing

interfaith-inspired actors to act in solidarity with other

JOREDO SDUWQHUYVY LQ FUHDWLQJ D ®

For centuries, interfaith-inspired actors have provided
economic, social-emotional, ethical, and spiritual
resources for those in need. 2 Globally, interfaith-
inspired actors and communities are amongst the most
committed to supporting children, youth, and families

these aspects of education in the 21st century,

Fi{n>éllljldl|'ng {I<1r|69g}]1 irﬁgrgligi&lsle%%a{?o(r?, %tercultural,

interreligious and inter-worldview dialogue, values-
based learning, and promoting a culture of inclusion. In
the UK, for example, the government has highlighted
“the very positive contribution” that faith- and
interfaith-inspired actors have made as “valuable,

LQ QHHG DQG KDYH SOD\HG D VLJQL-FEMWaped Ramersinths sghed systemmppdjnytheir local

young people through COVID lockdowns and post-
COVID recovery 2

communities and beyond”. ?° The presence of schools
with an inclusive faith and religious character has been
regarded as a meaningful addition to public education.

5HVHDUFK DOVR SRLQWV WR IDLWK DQG UHOLJLRQoV FRPPLWPHQW

and contribution to enriching well-being, 2*including

With support and investment from interfaith-inspired

LQWURGXFLQJ ZLGHU EHQH-WV WR FKIPFMHY KRRk oTHEW FKDQJH DQG JUHDWH

educators.?® Interfaith-inspired actors are part of our
global culture and can collaborate beyond national

can be hoped for in our education systems to enable
current and future generations of children and youth

ERUGHUV WKURXJK D UPLQJ FRPPRQ YWEBXANWYH ®RAYLYVKLQJ OLYHV DQG WR EHFR

and principles across the diverse traditions. Thus their
activities should be at the core of advancing the holistic
well-being of all.

Interfaith-inspired values-based education has

seeking solutions to the mounting challenges faced

by humanity. By engaging interfaith-inspired actors,
education can better foster knowledge, skills, capacities
and motivation and nurture humane attributes and
qualities necessary for present and future generations

DOVR FRQWULEXWHG VLIJQL-FDQWO\ W&ReMbKrklofstitufdIfermiggRattiond/

(9(/23,1% ((/IO%(,1* )2&86(" ('8&$7,21 (&26<67(06 72:$5'6 21( ($57+ 21( )$0,/< 21( )8785(
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TOWARDS A
(11O % (,1*
EDUCATIONAL SYSTEM:
RECOMMENDATIONS
FOR PRACTICAL
ACTIONS

Humanity is at a crossroads. On the one hand, we
have “overrun the world”, in the words of David
$W W H Q E RWRtKeldther hand, “our life should

ethically with others, and encouraging them to become
responsible, caring, and active global citizens. 32

The starting point is integrating designated spaces in

WKH FXUULFXOXP IRU GHYHORSLQJ OHDUQH
capacities, such as self-awareness, social emotional

competences, and critical and collaborative thinking,

as well as relating appreciatively with oneself, others

DQG WKH ZRUOG GHVSLWH RXU GL2HUHQFH |
Within these designated curricular spaces, there may

be intercultural, interreligious and inter-worldview

listening and encounter, which can foster collaboration

DQG FROOHFWLYH UHVSRQVLELOLW\ DQG Q
awareness of well-being as constituted in the well-being

of others and the world around them.

Additionally, curricula can also be enriched by
introducing co-creative elements ZKLFK R2HU OHDUQHUV

)2 & 8 6 (b YRLFH WR SDUWDNH LQ GHFLVLRQV D2HFW

education and development. Co-creative curricula

require consistent opportunities for co-inquiry and

VKDUHG UH®HFWLRQ DPRQJVW OHDUQHUYV D
explore what they would like to learn, and how they

might pursue their interests through the overall

curriculum design, adaptable learning journeys,

community projects for transformative action, and arts-

based activities for imagining a better future.

Interfaith-inspired actors have been at the forefront of

EH SLOJULPDJH RI KRSHq DFFRUGLQJ tm%e\%\%ﬁr’ﬂbnf UfR/IQ)Fe—lpgrson learning, recognising

At such a crossroads, there is an urgent need for
education systems to align their principal focus with

all aspects of human development as interconnected
rather than separate. Through intercultural,

QXUWXULQJ VWXGHQWVo KROLVWLF ZH@feigibls R infekvondfvied/ehriihg/lth as

a systematic approach.®* ,Q WKLV ,)
Brief, we highlight some of the starting points to make
this shift by adding the contribution of interfaith-
inspired actors. We suggest that a shift towards a well-
being focused system will involve enrichment of several
educative domains, including curriculum, assessment,
pedagogy, teacher professional development, and the
wider learning community.

CURRICULUM: CREATE
DEDICATED SPACES FOR
+2/(03(5621 /($51,1*

Enrich curricula by integrating and co-creating elements
and contents aimed at cultivating cognitive, social,
emotional, ethical, creative, and spiritual qualities.

To shift towards well-being focused education, it

is essential that schools create dedicated spaces in
curricula that support hole-person development (social,
emotional, ethical, intellectual, spiritual, creative,
artistic, physical, and beyond), thereby nurturing

OHDUQHUVo KROLVWLF ZHOO EHLQJ

(GXFDWLR Qo&Rehidey below), interfaith-inspired actors have

also advocated co-creative and emergent curricula.

Integrating designated spaces for whole-person
learning and mainstreaming co-creative curricula will
support the holistic well-being of all. It ensures that
through emergent curricular contents, schools and
their communities can empower current and future
JHQHUDWLRQV WR ®RXULVK DV DIJHQWYV RI £
who can co-exist peacefully, collaborate, and transform
our world for the better. Where the curricula allows
spaces for project-based learning, for example, young
people can explore their lived experiences in the

local and wider communities and proactively advance
their essential capacities to become competent in
helping transform humanitarian and ecological crises
confronting them on a daily-basis.

HQDEOLQJ WKHP WR UHODWH



3KRWR FUHGLW 9LVKDO 7DOU

DREAM A DREAM INDIA:
NURTURING HOLISTIC LEARNING
WITH CHILDREN AND YOUTH

Dream-a-Dream India is an interfaith-inspired

actor. With support of local educational

DXWKRULW\ DQG JRYHUQPHQW 'UHI
$IWHU 6FKRRO /LIH 6NLOOV 3URJUD
&RQQHFW 3URJUDPPH DUH LQWURG?
schools and community learning centres in

Bangalore. The programmes create nurturing
environments for students to heal, grow and

develop the capacities and qualities needed to

thrive in the fast-changing world.

7KH OLIHORQJ ®RXULVKLQJ RI FKLO
people depends on their whole-person learning,

which is a fundamental requirement in addition

WR WKH EDVLF DJH VSHFL-F FDSDFI
literacy, numeracy, and ICT. Hence, life skills

are regarded to be critical in fostering young
SHRSOHoV KROLVWLF ZHOO EHLQJ C
competency. They play an important role in the

\RXQJ SHRSOHoV VRFLDO HPRWLRQ
development. The enhancement of life skills

helps young people overcome everyday lived

challenges and obstacles. This allows them to

experience well-being and thrive.

Dream a Dream addresses this need by using

a child-centred approach where each child is

equipped with life skills through innovative

and experiential learning methods. 10,000

disadvantaged children and young people

EHQH-W IURP WKHVH SURJUDPPHV t
gradually transforming the communities.

in-the-heart-of-berlin-evangelische-schule-berlin-zentrum

Image: ©https://hundred.org/en/innovations/school-innovation-

EVANGELICAL SCHOOL BERLIN:
$ &8208&5($7,9( $3352%&+ 72
CURRICULA

Evangelical School Berlin (ESB) Zentrum is
recognised internationally for a “Transformative
(GXFDWLRQg DSSURDFK 7KH VFKRRO R2H
co-creative curricula to inspire students

to become active agents of social change
through learning and social projects. Weekly
community meetings and class councils are
settings for dialogue, listening, questioning,

and collaboration. Designated spaces for co-
creation help motivate students to become
engaged learners, who take active responsibility
for their learning and well-being.

Students work on three projects per year based

DURXQG WKH 81 6'*V 7KH\ VHOHFW ZKLFK
and unit they will be working on and work

is self-paced. Through co-creative curricula,

students can develop relevant competencies

based on personal experiences. They are

intrinsic to their present well-being and

IXWXUH ®RXULVKLQJ

Each week, students set an objective for

themselves and they document, by using a

log book, their learning processes, subject

contents, and project experience. At the end

of each week, students review their Log Books

with their teachers. On the top right-hand

corner of the log book page is a box where they

FRPSOHWH WKH VHQWHQFH n, DP SURXG |

The review of their progress is an essential part
of the co-creative approach to education. The
log book invites teachers and parents to be
directly involved in co-creating the learning and
well-being experience.



ASSESSMENT: SHIFT TOWARD
A COLLABORATIVE APPROACH
TO EVALUATION

Actively seek opportunities to move away from

standardised, high-stakes testing towards learner-
focused alternatives.

Globally, interfaith-inspired actors can encourage such

a shift towards a system beyond testing and grading.

ODQ\ LQWHUIDLWK LQVSLUHG HGXFDWLRQC
have already advocated collaborative evaluation

that invites the participation of all, the learners (and

educators), in processes of dialogue and co-inquiry

(see examples below).

Whilst educational assessment is necessary both for
formative purposes (e.g. monitoring the quality and

H®HFWLYHQHVYV RI WHDFKLQJ DQG OHDU

purposes (e.g. college selection), * there is a deep need
for practices of evaluation that shift away from high-
stakes testing towards more collaborative approaches.
Such a transition towards well-being sensitive
evaluation practices enables assessment to serve the
purpose of whole-person learning and holistic well-
being, rather than precluding these. 3*

High-stakes testing and grading tends to undermine

trust, friendship, and authenticity. It is also known for

causing anxiety, alienation, and antagonism. By contrast,
FROODERUDWLYH HYDOXDWLRQ FDQ VI
human relationships and relational well-being. The

emphasis is on forms of collaboration and coordination

in the evaluative processes that can breathe life into
relationships and learning.

Collaborative evaluation is primarily lodged in dialogue,
co-inquiries, and appreciation, as opposed to machine-like
measurement. Hence there is maximal opportunity for
expressing mutual care. The very act of co-inquiry where
VWXGHQWY WDNH DQ LQWHUHVW LQ HD
excitement is already a sign of respect. * Similarly, as
VWXGHQWYVY R2HU WKHLU DSSUHFLDWLR
they too are invited into a posture of mutual care. When

such discussions emphasise whole-person learning and
GHYHORSPHQW DV RSSRVHG WR GH-FL
WKH VWXGHQWVYo TXDOLWLHYV DQG FDSI
may come to feel an abiding sense of support. They

become open to critique, feedback and suggestions

for improvement. Hence collaborative evaluation can
VWUHQIJWKHQ VWXGHQWVo FDSDFLWLH"'
learning and sustain their interest in continued learning.

When students share their hopes and plans with one

another, dialogue and co-inquiry can strengthen their
mutual-belongingness and community. Collaborative

evaluation can thus enrich the vitality of relational

processes. It is particularly meaningful in engaging the

most vulnerable students.

In practice, this will include the integration of student-led

learning review, peer-to-peer project evaluation, portfolio
evaluation, strengths-cards, and project exhibitions.

6XFK DQ DSSURDFK DOVR DSSOLHV WR |
SUDFWLFHY DQG VFKRROVo SURJUHVV LC
space for a culture of mutuality and collaboration.

Collaborative approaches to evaluation can truly enable

a shift from assessment of learning, to evaluation for
QLGY SHAE ! WHU%P
rhing'and as learning.®

Such a fransformation speaks

to the demands of a rapidly changing world, and the need
for relational practice to be part of the well-being agenda.

|.E. PEDACITO DE CIELO,
COLOMBIA: EDUCATION
(9$/8%$7,21 $6 &20,148,5<

, ( BHGDFLWR GH &LHOR LQ 7LEDLGD &R/
R2HUV nKXPDQ FHQWUHG HGXFDWLRQo0o WH
and disadvantaged young people in partnership

with interfaith-inspired actors, such as the

*+)3 DQG (GXVHU ,Q DGGLWLRQ WR FR FU
curriculum, the school applies a collaborative

approach to educational evaluation. As co-

inquiry, a variety of evaluative practices is

integrated, including portfolios, student-led

learning review, peer-to-peer evaluation, and

project exhibition. These practices are dialogue-

centred, involving conscious listening, narrative

VKDULQJ DQG UH®HFWLRQ RQ WKH OHDU
and learning achievement.

The school, although not focussed on

SUHSDUDWLRQ IRU WHVWLQJ KDV VHHQ \
JRRG UHVXOWYV LQ SXEOLF H[DPV ORUH L
the school, originally a renowned site of youth

gang violence, substance abuse, and other

juvenile delinquency, has now been rated the

most peaceful school in the region, following

the adoption of a holistic, well-being focused,

human-centred education model.

10



UNGINVEST: EVALUATION AS conferences and host study visits. Such genuine

REFLECTING ON STRENGTHS engagement, combined with the absence of typical
AND POTENTIAL relational hierarchy found in conventional schools,

has contributed to a vibrant learning community

8QJ,QYHVW $,% LV D 1RUZHILDQ FRESQHFHRMNPHIO UHVSHFW LV IRVWHUHG DQG
educational institute founded on values of respect, is valued.

HQJDJHPHQW DQG FDULQJ ,W R2HUV YRFDWLRQDO

courses and optional academic programmes for The evaluations and assessments in Unglnvest take

young people who have, or are at risk of, dropping place in relational dialogues between young and

out of high school. Applying a strengths-based senior learning colleagues throughout the year,

approach, Unglnvest creates learning environments linked to the life objectives the young people set

ZKHUH GLVD28HFWHG DQG GLVDG Y D QaphieveSonthvegixfiaumeReational evaluation

can identify and nurture their own strengths and incorporates both appreciative conversations and

interests, with a view to becoming more engaged collaborative inquiry to identify personal goals,

and active citizens. LOQFOXGLQJ XVLQJ D n5RDGPDS0o GHYHORSPF

Linking learning trajectories with life journeys, there
is a constant dialogue about the interconnections
between the tasks they focus during practical
workshops, social and life skills they are cultivating,
and the support required.

At Unglnvest AIB, young people are given the
opportunity to spend a whole year in training,

with an emphasis on clarifying their educational
direction, unfolding their interests and talents and
experiencing the joy of learning. Everyone is valued
and values the other as a person. This leads to an For example, strenghts cards are one of the

increased sense of self-worth and self-appreciation, NnWRROVo XVHG WR LGHQWLI\ \RXQJ SHRSOH
DQG WKH XQORFNLQJ RI \RXQJ SHR SwWithewahlx hem t8 HialppLe aboubiow to

draw on their personal strengths and resilience in

challenging situastions. Instead of exams, at the

spaces within an environment characterised by year end, young people receive a written document

humour, choices and fun. Learning is dialogic describing the activities they have taken part and

DQG UHODWLRQDO <RXQJ SHRSOH %Qﬁs@@]gﬁélgpe%ﬁ'v@)rkmg on. The emphasis

to explore their strengths, skills, and capacities, is on describing what the young person has learned

through which trusting relationships are built and mastered. The contents of this evaluation

DPRQJVW SHHUV DQG ZLWK nOHDUQER:XRROWRHIVPLQVLIKWY LQWR ZKDW WKH
a term that Unginvest uses to refer to teachers people have accomplished in line with the national

DQG PHQWRUV <RXQJ SHRSOH DUH IQa%M&pIaQ'anngc{hgé_hﬁd can be used as records

opportunities to get involved in the day-to-day and RI WKH \RXQJ SHRSOHOV SULRU OHDUQLQJ

long-term development of Unglnvest. For instance, FDQ VHUYH DV GRFXPHQWV Rl WKHLU TXDOL
young people represent the Unglnvest to attend long term.

The curriculum incorporates safe and caring
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PEDAGOGY: EMBED RELATIONAL DQG KRQRXUHG WUDGLWLRQV 2XU ZHOO EH

APPROACHES TO TEACHING will depend on the art of dialogue in negotiating this
& LEARNING WHUUDLQ RI GLYHUVLW\ DQG GL®HUHQFH D¢

in co-creating a new world of harmony. A relational
pedagogy prioritises the development of precisely
these kinds of qualities and capacities. In other words,

,O RUGHU WR H2®HFWLYHO\ HQULFK ZHOWRERRZYLURKXRHQJ SHRSOHoV ZHOO EHLQJ |
curricula and educational evaluation, schools need to the ethical integrity of the relational process must be
strive to shift towards relational and transformative cherished above all.*®
pedagogy rooted in dialogue, listening, questioning,
and inquiring. Relational and transformative pedagogy
SULRULWLVHY WKH OHDUQHUoOV YRLFH
and participation. These practices conceive education
fundamentally as a process of humanisation — a process
of nurturing and strengthening the qualities that
characterise humanity (e.g. understanding, compassion,
empathy, self-consciousness, caring, and responsibility).

Deeply embed the values and practices of dialogue,
collaboration and caring in pedagogy.

Take the art of dialogue as an example, which is key to
relational pedagogy, and involves, not least, inquiring,
listening, and appreciating.

e Inquiring starts with meaningful questioning. As
classroom inquiry is typically built around questions,

PO Tt e S G RELATIONAL PEDAGOGY TO
’ ge MU (1*$*( 7+( :+2/(03(5621

and reinforce the sense of interconnection.
) o ) ) S 7KH *XHUUDQG +HUPAV )RXQGDWLRQ IRU
< Listening is the proactive and conscious participation *+)3 KDV GHYHORSHG D JXLGH WR UHOD'

LQ HDFK RWKHUoV UHDOLWLHV /LVV  gucpjRJ\ DLPHG DW QXUWXULQJ VWXGHQ
UHVSHFW PXWXDO D®HFWLRQ DQG

recognises multiple values and perspectives. It
invites humility and openness to the diversity of
experiences and realities within the classroom, and
EH\RQG /LVWHQLQJ FDQ QXUWXUH \  The key to SEES sessions is relational pedagogy

where the teacher holds a caring space for

students to come together as a group and

explore their experiences of themselves, each

other, and the world. To enable self-expression,

. mutual understanding, and appreciation of

practices. GL2HUHQFH UHODWLRQDO SURFHVVHV PX
in place within which the art of dialogue is

practiced. For instance, there is no hierarchy in

the space, and all are part of a circle, including

the teacher. In the circle, students are listened

to inclusively, and they are encouraged to share

without fear and without judging. Diverse

activities are introduced, verbal, non-verbal,

artistic, creative, embodied, and so forth.

holistic well-being, including, in particular, the
social, emotional, ethical, and spiritual (SEES)
dimensions of their experiences.

e Appreciating is centred on valuing. Learning can
EH HQOLYHQHG WKURXJK WHDFKHUYV
DUPDWLRQ FRPPHQGDWLRQV DQG
Appreciation is an integral part of strengths-based

Interfaith-inspired actors contribute to humanising

pedagogy, through integrating the art of dialogue in

teaching, as well as engaging in intercultural, interfaith,

and inter-worldview learning. *7 In addition to the

art of dialogue, interfaith-inspired actors may also

support the cultivation of habits of learning, such as

silence, mindfulness, mutual presence, meditation,

DQG VHOIl UH®HFWLRQ LQ WKH FODVVL

inspired actors, these habits are not instrumental, e.g. Relational pedagogy is particularly

mindfulness for relieving stress, but instead, they are QRXULVKLQJ IRU VWXGHQWVo KROLVWLF
LQWHJUDO WR OHDUQHUVo DQG HGXFD It is an opportunity to enrich meaningful and

generative relationships with each other and

with the world. Relational pedagogy enables

young people to learn to be more fully human.

In the current global conditions, the various cultures

of the world are thrust together as never before.
,QFUHDVLQJO\ ZH FRQIURQW FRQ®LFW
WKRVH ZLWK GL2HULQJ YDOXHV JRDO'
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SCHOLAS OCCURRENTES: A
RELATIONAL APPROACH TO
LEARNING AND ACTING

Scholas Citizenship is conceived as a pedagogy
to reach the soul of young people, bringing them
closer to their lived realities through participation
DQG ZKROH SHUVRQ HQJDJHPHQW 7KH 3UR.

BURYLGLQJ \RXWK ZLWK FURVV FXUUYIFX QRY RS SKOWKQLWLBY VWHQLQI UH®HF)

to learn and make change, interfaith-inspired
international organisation, Scholas Occurrentes,
connects communities around

446,000 schools and educational centres and 100
universities, embracing diversity as a fundamental
value in education.

Through facilitating and holding emotionally safe
spaces, dialogue, and creative engagement, the
Scholas Citizenship project empowers young people
to identify the unique challenges faced by their

own communities, and nurtures them through

the process of developing and initiating creative
solutions.

identifying challenges confronting young people

LQ WKH FRPPXQLW\ GLDORJXH DQDO\VL)
XQGHUVWDQGLQJ WKH FRQWHI[W VXPPDU
concluding, and proposing ideas for transformative

action in the community.

Through the relational pedagogy, young people
feel that they are listened to deeply, they have a
voice, and more crucially, there are spaces for them
to explore how they might act on their agency and
make a positive contribution to the world.

13



TEACHER PROFESSIONAL applying the art of dialogue, intercultural encounter,
DEVELOPMENT: PROVIDE EDUCATORS interreligious/inter-worldview learning, other well-being
WITH CONTINUED LEARNING sensitive approaches such as connecting deeply to core

OPPORTUNITIES IN RELATIONAL
PEDAGOGY

Creatively enrich the capacities of teachers and school

human and spiritual values, and fostering habits of the
heart.

*OREDOO\ WHDFKHUVo0o SURIHVVLRQDO GHY't

leaders to embed values-based, dialogue-centred, started to stress the importance of reconceptualising
relational, and caring practices in teaching and learning teaching as facilitating and the innovative parts teachers
process. can play in education.* In so doing, students are no

longer treated as passive recipients of knowledge and

Embedding relational approaches to teaching and

information but are engaged as active learners and co-

OHDUQLQJ UHTXLUHV LQYHVWPHQW L Qo) QtigdihG &pdiiBric& BhdWdi-being,

building for educators, teachers, and school leaders.

(GXFDWLRQoV DELOLW\ WR VHUYH WKH FRPPRQ JRRG DQG

support a brighter future for humanity, hinges upon the
capacities of teachers and the institutions that support

and enable them. For teachers to be able to nurture the
well-being and holistic development of young people,

there is an urgent need for increased infrastructure,
-QDQFH DQG UHVRXUFHV LQYHVWPHQ
professional growth and learning. %

BURIHVVLRQDO GHYHORSPHQW LQ WKF
focused education involves at least three dimensions:

e To support teachers in reconceptualising teaching
as relational process rather than merely teaching to
the test, or imparting predetermined knowledge and
skills. This requires schools and other educational
organisations to provide professional learning
opportunities for teachers to embody teaching as
facilitating, guiding, tutoring, and mentoring rather
than teaching as instructing. “°

r 7R VKLIW WHDFKHUVo PLQGVHW IUR
as an instructor, to understanding the complex and
interconnected roles of teachers, as simultaneously
a guide, a facilitator, a tutor and a mentor. Instead of
RQO\ FRQFHLYLQJ WHDFKHUV DV nW
nNWKH SURYLGHUVo RI IDFWXDO NQR:
RI VNLOOV WHDFKHUVo SURIHVVLRC
R2aHU RSSRUWXQLWLHY IRU WKHP DQ
H[SORUH DQG HPERG\ WKHVH GLa2HU|

e To contribute to their own well-being. For relational
SHGDJRJ\ WR HQKDQFH VWXGHQWVo
DQG ZHOO EHLQJ WHDFKHUVo SURIF
must enrich their well-being. This requires an
infrastructure within the school to allow dedicated
spaces for supporting the well-being of teachers and
school leaders.

Interfaith-inspired actors and partners can support
WHDFKHUVo SURIHVVLRQDO OHDUQLQJ
EH RQ IRVWHULQJ WHDFKHUVo DQG VF
in relational and transformative pedagogy, including

GHFP: FROM THE TEACHER AS
THE INSTRUCTOR TO THE
TEACHER AS THE GUIDE,
FACILITATOR, AND MENTOR

Building on their work in Human Centred

Education, interfaith-inspired organisation

WKH *XHUUDQG +HUPAV )RXQGDWLRQ IRU
*+)3 KDV EHHQ ZRUNLQJ FORVHO\ ZLWK

both mainstream and progressive educational

settings to support holistic learning needs

of children and adolescents. This includes

providing teacher education and helping to

shift conception of the teacher as an instructor

to the teacher as a guide, facilitator, tutor, and

PHQWRU 7KH *+)3 R2HUV RSSRUWXQLWLH

teachers to understand, through peer-to-peer

learning, experiential learning and continued

professional support, the interconnection

EHWZHHQ WKH GL2HUHQW nUROHVo0o RI WK

and the key roles they play in enrichment of

VWXGHQWVo ZHOO EHLQJ
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AN INTERNATIONAL 7KH (()3 IREXVHV RQ HQULFKLQJ WHDFKHUV

PARTNERSHIP TO SUPPORT capacities to introduce ethics education through

TEACHERS’' INTERCULTURAL AND a multidimensional fully immersive programme,
INTERRELIGIOUS COMPETENCIES including:

$ULJDWRX ,QWHUQDWLRQDO LV O H DA lUgdersianding sthics edycationasjardiadgic,

partnership projects with global organisations and relational, and co-creative endeavour rather

education ministries to develop ethics education WKDQ HWKLFV VROHO\ DV PRUDO SULQFLS

IHOORZVKLS SURJUDPPHV (()3 WKDW IRVWHU WHDFKHlf)Vo
. . . . B. Integrating intercultural, interfaith,
intercultural and interreligious competencies.

7KH (()3 SURYLGHV QHFHVVDU\ VNLO oYY REAIAVISY [S3Ng & part
. . . . RI HWKLFV HGXFDWLRQ
integrate transformative and relational pedagogical

DSSURDFKHV LQ WKH FODVVURRP WR HJRUSRR tharkiin@titethE@ddYy aimed
social, emotional and spiritual well-being. at empowering young people to become
agents of change who can recognise pressin
This initiative brings together six ministries of g . gew " gnise pressing
challenges in the communities and develop

education, including Bangladesh, Indonesia, Kenya,
FROOHFWLYH DFWLRQV WR DGGUHVV WKH
ODXULWLXV 1HSDO DQG 6H\FKHOOHV 7KHV PLQLVWULHV

KDYH ZRUNHG KDQG LQ KDQG WR SL QR Bhniédflhgthe ArtoRintdrdiRiFRAQind
education settings, with the view of integrating interreligious dialogue in all aspects of teaching
ethics education into their national curriculum, and learning, thereby shifting education from

FRQWULEXWLQJ WR WKH FRXQWU\0V H GeXdhBrehBQORImAR&/N¥d griide.

ultimately strengthening social cohesion towards
more peaceful and inclusive societies. 7KH (()3 GHPRQVWUDWHV WKDW ZKHQ IXOO\

in schooling, ethics education can provide spaces
7KLV LV D FROODERUDWLYH HaRUW BHMAdiHIost! thé BUMiRe, capacities,
International, the Guerrand-Hermes Foundation and competencies necessary for them to relate
IRU 3HDFH WKH .$,&,," ,QWHUQDW L RRiExH whiPsEfRoineid, and the world. Through
&HQWUH WKH OXVOLP &RXQFLO RI (ié&ddithrdl, ieKdith Sahél Snée?worldview
SHIJLRQDO 2 FH IRU (DVWHUQ $1ULF QearRifg Broé&sks, 8AiltRef 2an internalise the
1HZ '"HOKL &O0XVWHU 2 FH LQ FRO O RraBoddP PMreRI&s & Hi¥Yo§ue and develop the
WKH 1IDWLRQDO &RPPLVVLRQV IRU 8NFR2ZOHGMWKHDWWLWXGHY DQG FDSDFLWLH)

participating countries. The programme provides help others to achieve well-being.
experiential professional learning opportunities

IRU WHDFKHUV LQ WKLV -UVW SKDVH UHDFKLQJ
approximately 4,000 children and young people.
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&20081,7< "(9(/23 081/7, @) The success of an educational ecosystems approach
SECTORAL EDUCATIONAL ECOSYSTEMS hinges on the coordination amongst all the partners

JRUPDOO\ HPEUDFH IDPLOLHV EXVLQHb@FFgRQEEVWHG%\ VXSSRUWLQ(‘; FKI(‘)OGUHQ D
interfaith-inspired and other actors, within a just, ZKROH SHUVRQ OHDUQLQJ DQG KROLVWLF 2

technology-aided learning environment, to foster solving leaming, project-based leaming, service

S TR e g i leaing

VROLGDULW\ DQG VXSSRUW OHDUQHU\'/eO '
FDQ DOO -QG LPPHGLDWH RSSRUWXQLWLHYV

and inspire them to become engaged, proactive, and . o
. educational ecosystems. Interfaith-inspired actors can
responsible change agents.
SOD\ D VLIJQL-FDQW UROH DV WKH\ DUH QRYV

The shift towards a well-being focused education in the ecosystems, but they also have experiences
requires a fundamental transformation in our systems. in facilitating and coordinating transboundary
Increasingly, learning ecosystems have been recognised collaboration and partnerships.

as an innovative framework. It moves away from the
standardised, top-down and hierarchical systems of
teaching to integrated, interdisciplinary, multi-sectoral
partnerships involving a wider range of educational and
societal actors.

,Q WKH OLJKW RI WKH * oV YLVLRQ RI One Eart
One Future, it is important that educational institutions

embrace an ecosystems-approach to transforming

schools into learning communities. By developing

multi-sectoral educational ecosystems, there can be

$W RQH OHYHO WKHUH DUH =YH VHWVMRrE @mManisiqylinfastructures within education to

environments, including: (1) home as learning FRKHUH WKH RSSRUWXQLWLHY D2RUGHG E\
environment, (2) schools as formal learning learning environments, and enable diverse partners to
environment, (3) faith-inspired community as informal work in solidarity and to address the global challenges
learning environment, (4) nature as omnipresent confronted by present and future generations. Through
learning environment, and (5) technology as learning educational ecosystems, there is the hope of co-creating
environment. At another level, there are diverse actors, the structural conditions for children and young people
including families, religious and interfaith-inspired to achieve holistic well-being through education. In
JURXSV EXVLQHVVHV 1*2V JUDVVUR RvinNg sk, yaupgpeapk Wil ke eauipped to lead future-
government agencies, and so forth who are involved in forming collective actions.

VXSSRUWLQJ FKLOGUHQ DQG \RXQJ SHRSOHoV OHDUQLQJ DQG

well-being.
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ADYAN FOUNDATION: CHARTER FOR UHOLJLRQV DQG UHVSHFWLQJ KXPDQ HWKL
EDUCATION ON LIVING TOGETHER . . . : .
¢ Being conscious of this common national history,

Interfaith-inspired Adyan Foundation has been UHIXVLQJ SDUWLWLRQ WR UHDFK D XQL-H
KLIKO\ LQ®XHQWLDO LQ WKH OLGGOH gdoistyroni & uimaKitskibb herdpective

and globally in advancing education as a space to
foster our capacities and qualities to live together
peacefully with one another, and in harmony with

e Upholding the public interest and abiding by the
ODZV LQ KDUPRQ\ ZLWK WKH &RH[LVWHQF

nature. Adyan Foundation recognises that living * Working on consolidating the spirit of peace in

WRJIJHWKHU UHTXLUHV EXLOGLQJ \RXWR®QH &Y YyHOIWILHY WRRQHoV UHODWLRQV Z
embrace religious diversity, including understanding at the national social relations level.

itin light of the common histories, and shared Adyan Foundation proposes that an educational

cultural heritage. HFRV\WWHPVo DSSURDFK FRQFHUWHGO\ DGY
To advance citizenship values and support young citizenship. The educational ecosystems in this

people in embracing cultural and religious diversity, case involve all relevant parties, including students,

Adyan Foundation highlights the deep spiritual parents, and teachers as well as trainers, directors,

sources and comprehensive human interconnection policy makers, and developers of educational

as the basis for transcending tensions in sectarian curricula in the private and public sectors and within

ideologies. To this end, Adyan Foundation proposes the civil society institutions.

D 1DWLRQDO &KDUWHU IRU (GXFDWLRQRQWHRIDo’'BABYHIMY 1RU (6XFDWLRQ R
n Fh? fram-ewor.k ae cmzensh.|p em'_orac'”g together thus becomes an expression of the
I s ERIEEIL, BN IRt AEheEl common aspiration of all these partners within the

educational development plans. HGXFDWLRQDO HFRV\WVWHPV ZKLFK DOORZV
The Charter stresses the imperative to nurture the actors and partners to take active responsibility for
following characteristics of a citizen: DFKLHYLQJ WKH &KDUWHUoV REMHFWLYHV L

. - : i . and coherent manner.
e Having a spiritual heritage emanating from divine
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GLOBAL PARTNERS: SUPPORTING 7KH SURMHFW LQFRUSRUDWHG EXLOGLQJ W
LEARNERS TO MAKE POSITIVE \RXQJ SHRSOHOV FDSDFLW\ WKURXJK UHODYV

CHANGE AND CONTRIBUTE transformative pedagogy, and actively developed
72 7+ ( 560 ° ( /10 % ( 1% %< mutually supportive programs in their communities

DEVELOPING AND STRENGTHENING to question and transform the narratives of hate

EDUCATIONAL ECOSYSTEMS speech and discrimination, contributing to.creatlng
a culture of encounter, mutual understanding,

Through partnerships with schools, A Culture of respect, and solidarity in Europe. There are three
Encounter was developed as a collaborative project key elements:
L ,\WDO\ 3RUWXJDO DQG 6SDL 7TKH DUWLELSDWLQJ .

Q Q Q 1) egucator workshops almé% at strengthening the
SDUWQHUV LQFOXGHG $JD .KDQ )RX GD_WlfR(% LQ 3RUWX .

. , capacity of teachers and equipping them with the
Arigatou International, Scholas Occurrentes, and . . o
WKH *XHUUDQG +HUPAV JRXQGDWL R%t cl)fFlentercu|I_t|u|5a|I:, wterfalth dialogue to foster

LQFgX%/LRQ DQG SOXUDOLVP

7TRIHWKHU WKHVH SDUWQHUV FR FUHDWHG D n&XOWXUH
R‘)Z outh workshops to provide experiences of
RI (QFRXQWHUo SURJUDPPH ZLWK \ { J_SHI%S H . .
. . . active citizenship and to integrate intercultural and
in settings across Europe to actively address

drllanss o deermisien srlensEe i i interfaith skills and tools for creating a culture of
. - . HQFRXQWHU LQ WKHLU FRPPXQLWLHV
confront their communities. The explicit intention
RI WKH SURMHFW LV nOHDUQLQJ W REpyoutiHledmojeats\faciitated insghools and
supporting young people to take the initiative in communities to advance new narratives of trust,
building and strengthening relationships across openness, respect and mutual belongingness.

divides and collaborating for shared social good. Actively embracing the wider educational

ecosystem at all stages of the programme builds
the groundwork for fruitful ongoing learning
opportunities and mutual enrichment.
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